Bachelor of Education (Two Year Course)
SEMESTER 1V
CC: Core Course

CC 401: Knowledge and Curriculum

Credits: 4 Hours: 75 Marks: 100(80+20)
Course outcomes
At the end of course students will be able to,

= (lassify terminology of epistemological and social bases of education

= Defline the of Concept of educational Sociology.

= Describe the concept of education in Sociological perspective.

= Apply the dimension of curriculum and process of making curriculum.

= Explain the concept and need of curriculum framework as well as Differentiating
Curriculum and syllabus.

= Evaluate the process of curriculum construction.

= Adopt the process of assessment of curriculum

Unit Content Periods

Unit I Epistemological and Social Base of Education 15
A. Concept of Epistemology

B. Process of Education: It’s natural or social process

C. Aims of Education: As derived from the Constitutions of India.
D. Structures and forms of Knowledge.

E. Ways of acquiring Knowledge.

Unit IT Evolving Knowledge Base in Education 15
A. Knowledge: Meaning, Concept, emerging knowledge base in
education.
. Difference between:
knowledge & information,
Knowledge & Skill,
Belief & Truth.
. Knowing Process:
Different ways of knowing process,
Construction of knowledge,
Role of knower in knowledge transmission & Constructions.
D. Aspects of Knowledge: Different aspect of knowledge &
Relationship such as,
e J.ocal & Universal,
e Theoretical & Practical,
e School & Out of School
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Unit III | Curriculum 15
A. Concept and need of Curriculum
B. Determinants of curriculum construction
National priorities and ideology;
e social-political-cultural-geographical-economic diversity;
¢ [nternational contexts.
e [earner characteristic
C. Curriculum visualized at different level: National Level, State
Level, School Level, and Class Level & Related Issues.

UnitIV | Curriculum Framework 15

A. Curriculum Framework: Concept and need

B. Differentiating Curriculum Framework, Curriculum and
syllabus, their significance in school educations.




C. Aspects of Curriculum: NEP 2020 - Significance in Indian
Context.

D. Silent features and implication of NCF 2023 For School
Education with special reference to school culture and process

Unit V Curriculum Construction its Assessment 15

A. Curriculum Preparation: Role of State, Teacher and students in
preparation the curriculum

B. Process of Curriculum construction: Aims and Objectives,
Criteria for selecting knowledge and representing knowledge,
organizing fundamental concept, selections and organization of
learning situations.

C. The ways of assessing the curriculum

D. The market need and changes in curriculum

E. Feedback from learner, teachers, community and administrator

MODE OF TRANSACTION:
The course content transaction will include the following:
» Planned lectures infused with multimedia /power-point
presentations.
= Small group discussion, panel interactions, seminars, group
discussions, cooperative teaching and team teaching, selection
of most favorable and suitable mode.

SESSIONAL WORK: Marks: 20 (10+10)
* * Two Assignment on any topic from the above units (Marks: 5+5)
** The students may undertake any one of the following activities and
present the report (Marks: 10)
1. Textbook analysis of any teaching methodology subject of class
8to 12
2. Evaluation and preparation of a report of existing any State,
ICSE and CBSC curriculum at different level.
3. Compare the curriculum framework of NEP 1986 and NPE
2020 writing report on it
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CPS 402: Curriculum and Pedagogy of School Subject One
CPS 402: Language across the Curriculum

Credits: 2 Hours: (45) Marks: 50 (40+10)

Course outcomes
At the end of course students will be able to,

Explain the language background of students as first or second language users of the
language used in teaching the subject.

Describe the nature of classroom discourse and to know how oral and written language
can be used in the classroom to ensure optimal learning of the subject area.

Develop strategic for using oral language in the classroom in a manner that promotes
learning in the subject area.

Develop competence in analyzing current school practices and their impact on learning
and to come up with appropriate alternatives to the current practices.

Create sensitivity to the language diversity that exists in the classroom.

Develop the skill of writing in specific content areas.

Analyze the theoretical issues of multilinguistic classrooms.

Unit Content Periods

Unit I Introduction of Language across the Curriculum: 12

A ) Introduction to Language across the curriculum Approach
e Meaning need and benefits of Language across the Curriculum
Approach.
e Respective roles of subject Teachers and language Teachers in
Language across the curriculum Approach.
e Language learning and learning through language general
classroom language.
¢ Functions of language in classroom learning.
B ) Language Acquisition and language Learning
e Functions of language and its basic assumptions:




Communicative, Receptive and Expressive, Language and
society. First language, Multilingualism. Language Diversity in
class room.

e Language Across the Curriculum: Relationship of language and
learning, Role of subject teacher.

Unit II

Language Skill and Language across the Curriculum Approach:
A ) Listening and speaking is essential communicative skill

e Concept and importance of listening and speaking skill
e Techniques and material for developing listening and
speaking skill oral conversational and compositional skills

B) Reading and writing skill to learn and understand

¢ Concept, need and importance of reading and writing skill

¢ Techniques and material for developing Reading and writing,
Reading Mechanics, compositional writing.

e Understand the meaning in reference to the context

C) Language learning from the mother tongue to other tongues-
skill acquired in mother tongue.

12

Unit III

Language across the Curriculum in the Indian Context

A. Language as a determinant of Access.

B. Language proficiency and students’ attitude towards Learning and
Schooling/dropouts

C. Language/oral proficiency and critical thinking

D. Issues in Multilingual Classrooms

10

Unit IV

Strategies for Multilingual Classrooms

A. Role Plays and Discussions as tools for learning

B. ‘Questioning’ to stimulate thought and to encourage and motivate
to respond

C. Preparing Subject/content based exercises in reading,
comprehension and usage.

D. Sensitizing, Reflecting and Facilitating

E. Understanding the learner and his/her language background

F. Creating sensitivity to the language diversity

11

MODE OF TRANSACTION:
The course content transaction will include the following:
e Planned lectures infused with multimedia /power-point
presentations.
e Panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favorable and
suitable mode.

SESSIONAL WORK: Marks:10(5+5)

** One Assignment on any topic from the above units (Marks:05)

** The students may undertake any one of the following activities
and present the report

(Marks:05)

1. Study the language related arrangements made in the schools of
respective areas as medium or subject.

2. Preparation of a report on language diversities of learners in a
secondary grade with strategies to address the challenges.

3. Make a list of at least 20 words in your mother tongue translate
these words into different languages spoken in the islands
including English.

4. Study authentic literary and non literary texts.
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CPS 403 : Creating an Inclusive Education

Credits: 2 Hours: (45) Marks: 50 (40+10)
Course outcomes
At the end of course students will be able to,

Explain the Inclusive Education Concept and nature.

Describe the learning disability and its types.

Describe the Competencies need in Inclusive Education

Develop awareness of learner towards inclusive education and its practices.
Organized inclusive classroom.
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Unit

Content

Periods

Unit I

Inclusive Education concept and Nature.

A. Inclusive Education: Definition, characteristics ,principles and
need
Difference between Special Education, Integrated Education and
Inclusive Education
. Need for Inclusive Education in India
Policies and legislations for Inclusive Education and
Rehabilitation.
National legislations for Inclusive Education.
Inclusion in Education- a human right (Right to Access, Equality
and Quality Education)

0
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11

Unit II

Learning Disability:

A. Concept and nature of learning disability

B. Types of learning disability: Dyslexia, Dysgraphia, Dyscalculia:
Concept, nature, characteristics.

C. Mentally Retarded Children: Concept, characteristics, types, and
their education

D. Visually Impaired: Concept, types, their education and role of
teacher.

E. Hearing Impaired: Concept, classification, their education and
role of teacher.

12

Unit ITIT

Inclusive School.

. Infrastructural facilities for an Inclusive School.

An 1deal Inclusive School.

Role of Inclusive schools in modern times.

. Inclusive classroom Management.

Key element in building an inclusive school

Need of creating an Inclusive School Culture

. Barriers to inclusion in school: Psycho-social, Infrastructural,
Resource,

H. Whole class-based instruction, Lack of participation

ommU oW
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Unit IV

Inclusive instructional strategies at school level and Teachers role
A. Diagnosis and remedy for learning disabled children
B. Remedial Teaching and team teaching, buddy systems, circle of
friends, blended Learning
C. Qualities of Inclusive Teacher
D. Role of educators for facilitating Inclusive Education
E. Training programmes for Inclusive Teacher

11

MODE OF TRANSACTION:
The course content transaction will include the following:
¢ Planned lectures infused with multimedia /power-point
presentations.
e Panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favorable and
suitable mode.

SESSIONAL WORK: Marks:10(5+5)
** One Assignment on any topic from the above units (Marks:05)
** The students may undertake any one of the following activities and
present the report (Marks:05)
1. Visit to an Inclusive School/ Special School and prepare a report.
2. Prepare a report of recent developments done in the field of
Inclusive education.
3. A study of Inclusive School plant and compare with high
excellent school.
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DSEC: Discipline Specific Elective Course (Any One)
DSEC 404: Career Information, Guidance and Counselling.

Credits: 2 Hours: (45) Marks: 50 (40+10)

Course outcomes
At the end of course students will be able to,

Develop an understanding of the need and importance of career information for the
pupils.

Describe their role and function in locating, collecting, evaluating and disseminating
career information for the use of pupils.

Develop an understanding of how one’s ability, interests and aptitudes are related to
world of work.

Explain the importance of developing the right attitudes and values at every stage of
education.

Analyze the relationship between guidance and Counseling

Evaluate the need and importance currier guidance and counseling centers

Unit Content Periods

UnitI | Understanding Guidance 11

A. Guidance: Meaning, concept and Need

B. Guidance: Principles, Procedure and Role of school in
Guidance.

C. Types of guidance personal, individual, group Guidance

D. Types of Guidance services; Orientation, Information,
counseling, placement and research

E. Techniques: Observation, Interview and socio-metric

Unit I | Understanding Counselling 1

A. Counselling: Meaning, concept and Need

B. Counselling: Principles, Process.

C. Types: Directive, Non —directive and Eclectic counselling.
D. Qualities and role of a school counselor.

E. Individual and Group counselling.

Unit IIT | Counselling Process 11

A. Preparation for Counseling —Reading, Pre- Counselling
interview, case history.

B. Steps in process of Counselling.

C. Variables affecting Counselling process.

D. Counselling interview

E. Techniques: Lectures, Discussion and Dramatics.

Unit IV | Career Information 12

A. Career information: Sources, methods of collection,
classification and filling-up of information and evaluation of
the information.

B. Information about education and training opportunities for
primary, elementary and secondary levels of school.

C. Personal-social information at every school level.

D. Tools in guidance and counseling: Blanks, Cumulative Record
Cards, Rating scale, Questionnaires.




MODE OF TRANSACTION:
The course content transaction will include the following:
e Planned lectures infused with multimedia /power-point
presentations.
e Panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favorable and
suitable mode.

SESSIONAL WORK: Marks: 15(05+10)
* Test: Best one out of two unit tests (Marks: 05)
* Assignment & Seminar on any one topic from the above units:
Participation and Presentation (Marks: 5+5)
1. Test the Intelligence of IX class students by a Group test of
Intelligence.
2. Test the creativity of secondary school students by a
Psychological test of creativity
3. Visit to Counselling centers in any local school and write a
reports
4. Conducting a counselling session based on the problem of two
students by using appropriate counselling technique and
preparation of report there on.
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DSEC 405 : Value Education
Credits: 2 Hours: (45) Marks: 50 (40+10)

Course outcomes
At the end of course students will be able to,

Explain the concept, need, nature and sources of values.

Describe the values included in school curriculum.

Ilustrate the different types of values and activities for inculcation of these values.
Describe the need of Value Education to parents and their role in value education.
Explain the need and importance of Value —Education and education.

Interpret the nature of values, moral values, religious, moral and Human Values and
training them Human Value to in docrination.

Analyze the various intervention strategies for value education and conversion of value
learning in to value education.

Unit Content Periods

UnitI | Concept and nature of values and value education 11

A. Values: Concept, nature , Needs and importance of values in life

B. Sources of values and various types of values.

C. Value Education: Concept, need and importance in present
educational scenario




D. Human Values: Definition, concept, self introspection — Self
esteem.

Unit II | Value education in secondary school 11

A. Need of value education in secondary school curriculum.
B. Value education and Curriculum

C. Activities for development at behavioral changes.

D. Role of the teacher in value education.

Unit IIT | Value learning to Value Education. 12

A. Value learning outside the school-childrearing practices and Value
learning. Value learning via imitation. Nature of society and Value
learning media and value learning.

B. Value learning inside the school; providing “form” and “Content to
education”.

C. Value Education and curriculum; can value education be imparted
through subject curriculum

Unit IV | Role of the parents in value education. 11

A. Need of value education to parents.
B. Role of parents in value education.
C. Activities to involve parents in value education.
D. Activities for environmental and scientific values for parents.
MODE OF TRANSACTION:
The course content transaction will include the following:
e Planned lectures infused with multimedia /power-point
presentations.
e Panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favorable and suitable
mode.

SESSIONAL WORK: Marks: 10 (05+05)
* Test: Best one out of two unit tests (Marks: 05)
* Assignment & Seminar on any one topic from the above units:
Participation and Presentation (Marks: 5+5)
1. A Critical analysis of any text book of class VII/IX from the view
point of value Education.
2. A Critical analysis of any one morning assembly in any practicing
school.
3. Conducting sample surveys on conflicting situation towards
humanity
4. Critical Analysis of human nature & human values.
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EPC: Enhancing Professional Capacities
EPC 406 : Drama & Art in Education
Credits: 2 Hours: (60 Internal) Marks: 50

Background:

Transformational education involves reflection, introspection and action, with a deep
relationship between the head, heart and hand. The National curricular Framework 2005(NCF)
reminds us that the school curriculum must integrate various domains of knowledge, so that the
curriculum encompasses all, and is not separated from the co-curricular or extra-curricular. This
has significant implications for the role of art, music and drama in education, to nurture
children’s creativity and aesthetic sensibilities.

Learning is enhanced through drama in education (John, Yogin and Chawla 2007) which helps
learners to extend their awareness through multiple perspectives to look at reality through
fantasy and to predict everyday situations in order to cope with unpredictable unsettling
experiences.

The course on drama and art in education also helps in understanding the self and as a form of
self expression for enhancing creativity. The components of fine art aim to develop aesthetic
sensibilities in students-teachers and learn the use of art in teaching learning. (Prasad,1998)

Course outcomes
At the end of course students will be able to,
¢ Be oriented towards basic concept of Music, Drama, Fine Arts, Dance and other literary
activities such as Elocution, Debate, Quiz etc.
e Develop understanding of local art forms, Music, Plays.
e Develop ability to organize various programs of music, drama and other literary activities
like Quiz, Essay Writing, and Debate.
¢ Enhance the aesthetic sense by means of these activities.
e Appreciate performance done by others and give proper feedback.
e Explain the need of Music, Drama and other creative, co-scholastic activities in
individual and social life.

Orientation Sessions:
Unit-I:
¢ Introduction: Meaning, Objectives and Significance of Music, Drama and other Creative,
Co-scholastic Activities for an Individual.
¢ Importance of Music in Life, Types and Styles of Indian Music.
e Voice training, ear-training, correct posture of singing.
e Role of Drama as a form of self-expression.
Unit-II:
¢ Introduction of Fine Arts, Its Types.



¢ Introduction of Dance (Indian Classical and Folk).
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¢ Identifying interests of students through auditions, Dance-Step test and acting ability test.

Unit-III:
e Introduction of Literary Activities
e Its types & styles
Activities
1. Musical Activities:
e Solo singing (Indian & western)
e Group singing (Indian & western)
2. Fine Arts:
e Sketching
On the spot painting
Photography
Rangoli
Mehendi
Poster making
ance:
Solo Dance (Indian dance forms)
Group Dance (folk and tribal dances)
e Creative Dance * Choreography
4. Literary Activities: (Marathi/Hindi/ English and Sanskrit)
e Essay writing *Poetry *Elocution *Debate *Quiz
5. Theatre:
One Act Play
Expressions
Mime
Mimicry
Skit

3.

..U.....

Note: Students are expected to choose two from the above mentioned S groups of Activities.

Evaluation:
The students will be evaluated on the basis of

1. Planning and execution of at least two from the 5 groups of activities.

2. Report writing: Write a report to describe the two activities you have chosen in not less than

1000 words.

Transactional strategies:

The entire course will be transacted in workshop mode. 10 hours will be devoted to sessions
for conceptual orientation through discussion and demonstration. Remaining 50 hours will be
devoted to Practice Sessions based on the performance and aptitude of the students involving
performances, Attending Musical Programs / Plays / Dance Programs / musical record listening

sessions etc.

References:
Dr. S. S. Awasthi : Sangeet Bodh

Vasant, SangeetVisharad : Hathras Prakashan

New York, 1980

GauriKuppaswami and M. Hariharan : Teaching of Music

M. Clynes and J. Panksepp, Emotion, Brain, Immunity and Health by Editors-Plenum,

e Fleur Griffiths, 2010 Supporting Children’s Creativity through Music Dance, Drama, and

Art



1997.

12
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SEC: Skill Enhancement Course
(Task Assignment and Practicum)
P-407 : Internship
Credits: 06 Hours: 180 (Internal)

As mentioned in P-210 of Semester-II & in continuation with P- 308 of Semester III.

P-408 : Final Lesson Exam and Viva Voce

Credits: 04 Hours: 120 (University Practical Exam) Marks: 100
A Annual lesson examination of the two methodology
subjects offered by the candidate in paper to be
conducted by the University by appointing the | 60 (30+30) Marks
panels of examiners incorporating internal and
external examiner.
B Viva-voce 20 (10+10) Marks
C Verification of records prepared by the student- | 20 Marks
teacher during Internship.
P-409 : Performing Arts (Cultural Activities)
Credits: 03 Hours: 90 (Internal) Marks: 50

Student teacher will have to Perform Cultural Activity viz. annual day celebration, gathering,
farewell celebration, etc; and submit report.

Evaluation criteria: (Marks:50):

Sr.No | Evaluation criteria Marks
| Active participation in annual day celebration, 30
gathering, farewell celebration and other cultural

activities, etc
3 Report writing and submission of Hard Copy with 20
photographs




